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Prompting as Learmer-Regulated Help-Seeking: Learner Engagement and
Uptake in Al-Assisted Translation Revision

Jiyoung Kim
Seoul National University

£

Translation into a non-native language requires learners to generate coherent and natural
target-language discourse independently rather than relying on source-language structures
(Mikoyan, 2009). As generative artificial intelligence (GAI) becomes increasingly
integrated into translator education, learners can actively regulate Al support through
prompting during translation revision, raising the question of how they determine the
type of assistance they seek. Building on Kang and Kim's (2026) work on learner
engagement with Al-generated feedback, the present study examines how translator
trainees regulate Al support through prompting and how this regulation relates to their
engagement with Al-generated feedback and subsequent uptake. Ten first-year graduate
students majoring in English-Korean conference interpreting completed six Al-assisted
translation revision tasks over one semester. A total of 128 refinement-oriented revision
episodes were identified from Al interaction logs, reflective journals, and initial and
revised translations. Each episode was coded for help-seeking behavior, learner
engagement, and uptake. The findings showed that Learners flexibly regulated AI support
through different prompting strategies. Help-seeking was significantly related to learner
engagement but showed no association with uptake. Engagement, by contrast, showed a
significant association with uptake, with deeper engagement more often accompanied by
selective rather than full adoption of AI suggestions. These findings suggest that
prompting should be understood not merely as a technique for obtaining AI outputs but
as a learner-regulated help-seeking strategy that supports reflective decision-making in
Al-assisted translation revision.

References

Kang, S. & Kim, M. (2026) Al-generated feedback in an EAP writing classroom: The
collaborative process of feedback, uptake, and revision quality. Journal of English for
Academic Purposes, 80, 101639

Mikoyan, A. (2009). Target language competence in translation: Priorities in training
translators into the non-mother tongue (Russian-English). In M. Grosman, M. Kadric,
I. Kovacic, & M. Snell-Hornby (Eds.), Translation into non-mother tongues in
professional practice and training (pp. 205-209). Stauffenburg Verlag.

Key words: generative Al, translation revision, help-seeking, learner engagement, uptake
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Longitudinal Changes in EFL Learners' English Self-Introductions in an Al
Chatbot-Assisted Interview Class: A Mixed-Methods Study on Learner
Corpus and Prompt Literacy

Junghyun Kim
Inha Technical College
x2
While Generative Al (GenAl) is transforming English as a Foreign Language (EFL)
learning, empirical research on longitudinal linguistic changes and prompt interaction
processes remains scarce. This mixed-methods study investigates longitudinal changes in
Korean college students' English self-introductions in an Al-assisted interview course,
exploring how teacher-scaffolded prompt literacy mediates Al output revision and oral
transfer. Data were collected from 46 students for macro-level learner corpus analysis
(Weeks 1 and 13) and 5 focal students for micro-level multiple-case analysis of
prompt-interaction logs and oral performances. Quantitative corpus analysis revealed
significant linguistic advancements: lexical diversity (Type-Token Ratio) and syntactic
complexity (Mean Sentence Length) substantially increased, shifting from basic
vocabulary to job-specific terminology. Genre analysis also demonstrated a structural
transformation from disorganized daily narratives to a professional 5-move interview
format. Qualitatively, focal students' feedback episodes highlighted the acquisition of
'prompt literacy.! Students transitioned from passive reliance on Al-generated texts to
active negotiation, utilizing refinement prompts to adapt complex Al outputs for personal
oral fluency. The findings suggest that combining Al's initial text generation with a
human teacher's structural and contextual scaffolding effectively bridges the gap between
written drafts and spoken performance. This study provides pedagogical implications for
implementing prompt literacy training and human-in-the-loop feedback to foster learner
autonomy in ESP contexts.

References

Dillon, T. (2024). Korean university students’ prompt literacy training with ChatGPT:
Investigating language learning strategies. FEnglish  Teaching, 79(3), 123-157.
https://doi.org/10.15858/engtea.79.3.202409.12

Baek, J.-Y. (2024). The effect of AI chatbot-based English interview practice on EFL
college students’ speaking skill. Foreign Languages Education, 31(3), 31-55.
https://doi.org/10.15334/FLE.2024.31.3.31

Key words: Generative Al, Prompt Literacy, Learner Corpus, Interview English
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Exploring university students’ self-regulated learning through ChatGPT-based
feedback in an English writing course

Yenarae Kim
Dankook University
EX
As the use of ChatGPT in L2 writing instruction has increased, researchers have
examined its pedagogical applications from various perspectives, yet little attention has
been paid to learners’ self-regulated learning (Zimmerman, 2002) in the context of
ChatGPT-based feedback. This study investigates university students’ self-regulated
learning in an English writing course using ChatGPT-based feedback. Forty-eight
university students participated in a 15-week English writing course. Data were collected
through pre- and post-course questionnaires and in-depth interviews. The findings showed
that self-efficacy improved significantly, whereas changes in the cognitive and behavioral
dimensions did not reach statistical significance. Qualitative data revealed that learners
perceived ChatGPT-based feedback as helpful for revising their writing and increasing
their confidence. At the same time, difficulties were reported in evaluating and
selectively using ChatGPT-based feedback during the revision process. Taken as a whole,
ChatGPT-based feedback appears to support learners’ self-efficacy, but its influence on
other dimensions of self-regulated learning is limited. This suggests a need for explicit
instructional ~support to help learners critically evaluate and selectively use
ChatGPT-based feedback.

References
Zimmerman, B. J. (2002) Becoming a self-regulated learner: An overview. Theory into
Practice, 41(2), 65-70. doi: 10.1207/s1534041tip4102 2

Key words: Second language writing, ChatGPT-based feedback, self-regulated learning
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Yenarae Kim is a visiting professor at Dankook University in Cheonan, Korea. Her
research interests include English writing, Al-assisted language learning, and learners’
perception.
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The Role of Model Prompts and Feedback Seeking Behavior
in ChatGPT-Assisted EFL. Writing

Hyo Young An, Patricia Angelina, Josephine Mijin Lee
Ewha Womans University
EX]
The increasing use of generative Al (Gen-Al) tools in education is attracting scholarly
attention, particularly regarding their impact on second language (L2) writing
development. While Gen-Al provides cognitive and motivational support, concerns persist
about overreliance and diminished learner autonomy. This study examines how prompt
design affects the quality of Al-assisted writing revisions and learners’ feedback seeking
behavior (FSB), which serves as an indicator of learner agency. Forty-three
undergraduate EFL students were randomly assigned to one of two conditions: a direct
feedback model prompt (DMP) or an indirect feedback model prompt (IMP). After
writing initial drafts independently, participants revised their work using ChatGPT. The
results indicated significant improvement within-group, especially in language use and
vocabulary. Although there were no statistically significant differences in revised-draft
scores between the groups, the DMP group performed better in mechanics and language
use, with small to moderate effect sizes. Regarding FSB, while group differences were
not statistically significant, effect size analysis showed that the DMP group was more
engaged in seeking feedback. These findings suggest that prompt design can influence
learner-Al interactions and enhance learner agency, providing valuable insights for
integrating Gen-Al tools into L2 writing instruction.

Reference

Bitchener, J., & Storch, N. (2016). Written corrective feedback for L2 development (Vol.
96). Multilingual Matters

Papi, M., Rios, A., Pelt, H, & Ozdemir, E. (2019). Feedback-seeking behavior in
language learning: Basic components and motivational antecedents. The Modern
Language Journal, 103(1), 205-226

Key words: generative artificial intelligence, L2 writing, prompt design, corrective
feedback, feedback seeking behavior
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Josephine Mijin Lee is an associate professor of English Education at Ewha Womans
University in Seoul, South Korea. Her research interests center on applying
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interaction, pragmatics, and media discourse.
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How EFL Learmers Use ChatGPT Across the Stages of L2 Writing

Eunji Lee, Eunkyung Sung
Cyber Hankuk University of Foreign Studies
x2
Second language (L2) writing requires learners to manage multiple cognitive demands
simultaneously, including idea generation, language use, and revision. With the increasing
use of generative artificial intelligence (AI) in education, ChatGPT has emerged as a
potential tool to support L2 writing while also raising concerns about learner
over-reliance and reduced engagement in the writing process. This study explored how
Korean adult EFL learners used ChatGPT across the planning, drafting, and reviewing
stages of English writing and examined their experiences during the writing process.
Thirteen Korean adult learners participated in think-aloud writing tasks followed by
stimulated recall interviews. Data, including verbal protocols, ChatGPT interactions, and
writing products, were analyzed qualitatively. The findings showed that learners used
ChatGPT differently across writing stages, employing it for idea generation during
planning, linguistic support during drafting, and feedback and revision during reviewing.
While ChatGPT facilitated writing by reducing cognitive demands, it also led to
over-reliance and the delegation of the composing process to Al in some cases.
Differences by English proficiency were also observed: higher-proficiency learners
engaged in more critical interactions with ChatGPT by refining prompts, negotiating
meanings, and selectively accepting Al feedback, whereas lower-proficiency learners
relied more heavily on ChatGPT for language production. These findings imply the need
for stage-specific instructional support that enables learners to use ChatGPT effectively
while maintaining active engagement and learner agency throughout the L2 writing
process.

References

Flower, L. & Hayes, J. R. (1981). A cognitive process theory of writing. College
Composition & Communication, 32(4), 365-387. https://doi.org/10.58680/ccc198115885

Alwasidi, M. A., & Al-Khalifah, K. S. (2025). Assessing the impact of ChatGPT on
EFL students' writing productivity and proficiency. Journal of Language Teaching and
Research, 16(3), 986-995. https://doi.org/10.17507/jltr.1603.29

Key words: ChatGPT, Stimulated recall interview, Al-assisted writing, Writing stages,
Learner agency
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Design validation of a classroom-feasible MST-based
EFL vocabulary assessment for formative use

Junghee Byun
Gyeongsang National University High Schoo

x2

Vocabulary learning in secondary EFL classrooms often develops unevenly across the
dimensions of word knowledge. Learners may demonstrate stable form-meaning matching
for familiar words but show limited knowledge of derivational forms, collocational
patterns, or context-specific meanings of polysemous words. Such jagged vocabulary
profiles are difficult to capture through conventional fixed-form vocabulary tests, which
typically reduce vocabulary knowledge to a single score. Drawing on multidimensional
views of vocabulary knowledge (Nation, 2013; Read, 2000) and recent calls for more
diagnostic and formative use of vocabulary assessment (Schmitt et al., 2020), this study
proposes a classroom-feasible design framework for multistage testing (MST)-based EFL
vocabulary assessment.

To support the validity of the assessment prior to classroom implementation, this study
adopts a simulation-based design validation approach to explore an optimal MST design.
The simulation-informed design recommendations include a 1-2-2-4 panel structure, a
mid-level start routing, a mixed multiple-choice and short-answer format, 12 items per
testlet, a composite termination rule, theta(O)-based seven-level classification, and a
multi-word approach to item construction. This design is intended to balance classroom
feasibility with the need to generate meaningful diagnostic information and measurement
precision. The proposed framework aims to help learners recognize specific areas for
further development, such as form-meaning match, derivational knowledge, collocational
use, and polysemous word meanings in context. This study contributes to EFL
vocabulary pedagogy by offering a practical pathway to individualized vocabulary
learning support.

References
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Effects of lexical coverage on
L2 incidental vocabulary learning during listening

Hyeeun Park, Josephine Mijin Lee
Ewha Womans University
EE
This study examined the effect of lexical coverage (90%, 95%, 98%) on incidental
vocabulary learning (IVL) in listening. Seventy-seven Korean EFL middle school
students listened to passages in which coverage was manipulated by using pseudowords.
Vocabulary knowledge (form, grammar, meaning) was measured immediately and after
three weeks. Results showed a non-linear effect in that the 98% condition significantly
outperformed the 90% condition, while the 90% and 95% groups showed no significant
difference. Across dimensions of vocabulary knowledge, form and grammar were
acquired more readily than meaning. A significant Coverage x Time X Dimension
interaction revealed that for form and grammar knowledge, higher coverage led to better
initial learning, but all groups experienced attrition over time. For meaning, only the
98% condition facilitated initial vocabulary learning, but this knowledge showed steep
attrition. These findings suggest that near-complete coverage is needed for IVL,
especially for acquiring meaning knowledge, in listening.

References

Giordano, M. J. (2023) Lexical coverage in dialogue listening. Language Teaching
Research, 27(6), 1504-1531

Pellicer-Sanchez, A., & Schmitt, N. (2010) Incidental vocabulary acquisition from an
authentic novel: Do Things Fall Apart? Reading in a Foreign Language, 22(1), 31-55

Rodgers, M. P. (2013) English language learning through viewing television: An
investigation of comprehension, incidental vocabulary acquisition, lexical coverage,
attitudes, and captions. (Doctoral dissertation, Open Access Te Herenga Waka-Victoria
University of Wellington)

Van Zeeland, H., & Schmitt, N. (2013) Incidental vocabulary acquisition through L2
listening: A dimensions approach. System, 41(3), 609-624

Key words: lexical coverage, second language, incidental vocabulary learning, listening
SR Ew

Hyeeun Park is an M.A. student at Ewha Womans University in Seoul, Korea. Her
research interests include incidental language learning and second language acquisition.
Josephine Mijin Lee is an associate professor of English Education at Ewha Womans
University in Seoul, South Korea. Her research interests center on applying
ethnomethodology and conversation analysis to studies on L2 pedagogy, parent-child and
classroom interaction, pragmatics, and media discourse.

_34_



Al-Supported Listening Instruction with CLASS UP:
A High School Classroom Case Study

Hye Rang Om
Korea University
EX
This classroom-based study explores the implementation of CLASS UP (Communicative
Listening and Speaking Skills Up), an Al-supported platform designed for high school
English instruction. The study was conducted with approximately 300 second-year high
school students in Y City during regular English classes beginning in March 2026. It
examined how students participated in teacher-led instruction and self-directed learning
and how CLASS UP reshaped traditional listening lessons. The platform enabled teachers
to generate scripts, audio, and questions while adjusting topic, length, CEFR level, and
speech rate. Its class, self-directed learning, and assessment modes were used to connect
English novel reading with listening activities and performance-based assessment.
Classroom observations showed that more students engaged in repeated listening,
displayed less anxiety toward longer passages, submitted responses more consistently, and
worked at their own pace. Teachers were also able to monitor comprehension, answer
histories, and recurring misconceptions in real time. The findings suggest that CLASS
UP can shift listening instruction from answer checking toward a process-oriented focus
on comprehension and can create a learning cycle between classroom instruction and
independent practice. However, Al-generated questions, distractors, and feedback still
require careful teacher review, and effective implementation depends on reliable devices,
internet access, and purposeful instructional design
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The Impact of Authentically Oriented Practice (AOP)
on EFL Learners’ Writing Improvement and Self Efficacy

Eunju Lee
Sookmyung Women’s University
2
Although authentic materials and tasks are increasingly used in EFL instruction, few
studies have examined how authentically-oriented practice (AOP) the combined use of
authentic materials and authentic tasks — affects both improvement in writing and
self-efficacy together, or how these effects differ across learners’ proficiency levels. To
address this gap, this study investigated the effects of AOP on EFL learners’ writing
proficiency and self-efficacy over a 15-week quasi-experimental design without a control
group, conducted with 28 EFL learners enrolled in an elective writing course at a
university in Seoul, South Korea. Participants were divided into higher-proficiency (n =
11) and lower-proficiency (n = 17) groups based on pre-test scores on the ACTFL
Mock Writing Proficiency Test (MWPT), which was administered to measure proficiency
gains. Self-efficacy was measured using a revised General Self-Efficacy Scale to measure
learners’ confidence within AOP context throughout the semester.
Results showed that writing proficiency improved significantly overall (M = 52.4 to M =
61.5, d = 1.35), with lower-proficiency learners improving more than higher-proficiency
learners (+11.5 vs. +5.5 points). Self-efficacy increased overall significantly, with the
level of most items increasing, and writing proficiency and self-efficacy became
significantly correlated by the end of the course for higher-proficiency learners only
These findings suggest that authentic materials and tasks can be used effectively in
mixed-proficiency EFL writing classrooms, with lower-proficiency students engaging with
the materials actively, in contrast to Alamri's (2025) argument that authentic materials
are often considered more challenging for lower-proficiency learners. This was possible
because peer collaboration and scaffolding are embedded in the task design. Additionally,
self-efficacy should not be treated as a fixed prerequisite; rather, it can develop through
repeated authentically oriented practice (AOP).
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Effects of GenAl-based Job Interview Practice on EFL College Students'
Performance and Affective Domains

Seo-Rah Lee, Kyong-Hyon Pyo
Dankook Universit
EX
The study explores the effects of GenAl-based English job interview speaking practice
on Korean university students' interview performance, speaking anxiety, and job
interview self-efficacy. A total of 33 university students completed a GenAl-based job
interview preparation module administered as part of the Business English Practicum.
For four weeks, students used Copilot to practice interviews and receive automated
feedback. Data sources included interview performance scores, questionnaire responses,
and self-reported practice logs. Results showed significant improvements in interview
performance across all five sub-rubrics (content relevance, discourse structure, language
accuracy, delivery) and in job interview self-efficacy, while speaking anxiety showed no
statistically significant change. Qualitative analysis of student reflections identified three
key contributing factors to increased self-efficacy: personalized linguistic feedback,
flexible learning environments, and the functional affordances of the app. These findings
suggest that extended GenAl-based interview practice can foster interview self-efficacy
and speaking performance, while pointing to the need for complementary peer- and
instructor-led support to address speaking anxiety and non-verbal communication. The
study supports integrating GenAl into speaking activities to promote personalized and
effective language learning.
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Teaching Business English in English-Medium Instruction:
Evidence-Based Pedagogy for Diverse Learmers

Victoria Kim

Inha University
EX]
Business courses taught in English at Korean universities often treat language as
incidental to content, a gap the EMI literature has documented repeatedly (Macaro et al.,
2018). Yet EMI business classrooms bring together learners who differ widely in English
proficiency, disciplinary background, and motivation, conditions that make language
support anything but incidental. This study reports a program of empirical research
conducted in EMI business courses at Korean universities, examining how feedback, peer
interaction, and learner psychology shape language development in this setting.
On feedback, business genres such as memos and reports carry conventions of tone and
structure that margin comments struggle to convey. Audio-visual feedback delivered
through screen recording proved more effective than written comments alone (Kim,
2018), consistent with research favoring dialogic, context-rich feedback in L2 writing
(Hyland & Hyland, 2019). Students reported that hearing an instructor talk through a
draft clarified not just what to fix, but why.
Outside class, an online learning community built on Piazza (a social Q&A platform)
sustained peer feedback beyond scheduled sessions. Engagement varied with proficiency
and motivational orientation (Kim & Kim, 2024), suggesting such communities widen
access to feedback for some learners while requiring scaffolding for others.
Learner psychology shaped outcomes as much as language ability. Business self-concept,
motivated behavior, and academic buoyancy (Martin & Marsh, 2009) predicted learning
independently of proficiency, with academic buoyancy mediating the link between
perceived teaching effectiveness and deep learning (Kim, 2025). A comparative study of
Japanese and Korean students showed gender and academic major shape content
knowledge and self-beliefs in EMI (Kim & Thompson, 2022), pointing to diversity that
is institutional and cultural as much as linguistic.
These findings support course designs grounded in self-determination theory (Ryan &
Deci, 2000), addressing competence, autonomy, and relatedness rather than English
proficiency alone. The presentation discusses implications for language instructors
working in EMI business courses with linguistically and academically diverse learners.
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knowledge and self-beliefs in the English-medium instruction context: A comparative
study between university students from Japan and South Korea. System, 107, 102824.

Macaro, E., Curle, S., Pun, J., An, J.,, & Dearden, J. (2018). A systematic review of
English medium instruction in higher education. Language Teaching, 51(1), 36-76.

Martin, A. J., & Marsh, H. W. (2009). Academic resilience and academic buoyancy:
Multidimensional and hierarchical conceptual framing of causes, correlates and cognate
constructs. Oxford Review of Education, 35(3), 353-370.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of
intrinsic motivation, social development, and well-being. American Psychologist, 55(1),
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Intercultural Communication in English-Medium Instruction: A Qualitative
Case Study of Multicultural Student Interaction

Yi, Jong-il
Seoul National University of Science and Technology
EX
This study investigates how students from diverse linguistic and cultural backgrounds
communicate, negotiate meaning, and resolve interactional difficulties in English-Medium
Instruction (EMI) settings. While research on EMI in Korean higher education has
predominantly examined learning outcomes, student perceptions, and English proficiency,
comparatively little attention has been given to the micro-level interactional processes
through which intercultural communicative competence (ICC) is developed. Drawing on
Byram's model of ICC, this qualitative case study examined eight undergraduate students
at a university in Seoul—four Korean students and four international students from
France, Switzerland, Vietnam, and Mpyanmar. Data were collected through an ICC
self-assessment survey, three rounds of simulation-based classroom observations with
audio/video recordings, reflective journals, and focus group interviews conducted
separately with Korean and international student groups. Thematic analysis was employed
to examine how attitudes, knowledge, skills, and critical cultural awareness emerged
across the dataset. Findings indicate that repeated, structured small-group and pair
interactions fostered the use of clarification questions, paraphrasing, confirmation checks,
comparison, turn-taking, and adaptive listening. Korean students reported reduced anxiety
around English use and a gradual shift away from accuracy-oriented participation toward
meaning-focused engagement, while international students developed heightened awareness
of Korean students' politeness, cautiousness, and indirectness, adjusting their own
communicative styles accordingly. These findings suggest that ICC in EMI extends
beyond English proficiency to encompass a situated practice involving meaning
negotiation, relational sensitivity, cultural interpretation, and self-reflection. The study
offers pedagogical implications for designing EMI classrooms that provide safe,
structured, and repeated opportunities for intercultural interaction.

Key words: English-Medium Instruction (EMI), Intercultural Communicative Competence
(ICC), international students, qualitative case study, classroom interaction
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The Dynamics of L2 Willingness to Communicate and Its Actualization into
L2 Talk Across Task Types

Jiyeon Seong

Ewha Womans University
EX
Complex Dynamic Systems Theory (CDST; Larsen-Freeman & Cameron, 2008)
conceptualizes L2 willingness to communicate (WTC) as a dynamic construct emerging
through interactions among contextual and cognitive-affective factors. However, despite
growing interest in L2 WTC dynamics, much of the existing research has focused on
monologic tasks, overlooking how different communicative task types shape WTC
dynamics (Maclntyre & Wang, 2021).
Addressing this gap, the present study investigated how task types differing in goal
orientation and outcome options influence WTC fluctuations and its actualization into L2
production among mid- and high-proficiency EFL learners. Sixty-two university students
completed three small-group communicative tasks, during which situational WTC was
measured in real time using a computer-based rating tool. The findings revealed that
divergent-open tasks elicited the highest WTC among mid-proficiency learners, whereas
convergent-closed tasks generated stronger WTC among high-proficiency learners. The
relationship between WTC and L2 production also differed by proficiency.
Mid-proficiency  learners  produced meaningful L2  output primarily  during
convergent-open tasks, whereas high-proficiency learners consistently translated WTC into
L2 production across task types. These findings demonstrate the dynamic,
context-sensitive nature of WTC and highlight the joint influence of task characteristics
and learner proficiency on its realization into actual L2 use, offering pedagogical
implications for designing communicative tasks that foster meaningful L2 interaction.

References
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MacIntyre, P. D., & Wang, L. (2021). Willingness to communicate in the L2 about
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machine translation. Transactions of the Association for Computational Linguistics, 9,
845-874.
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Key words: A3/d3 Al HY, vt A2k, AIZ]E A

SR Ew

ety AmQlfHot27tAFA Atnpz AAFo|H, LTstuoA Fh=of- ATl
of 74 ¥idS FAIZ IALS FSsHAH. £2 A4 Foks 2Hdof 74 ¥, A

ofs}, SQLO|U} mol# e g3t HlojEluo]A 15 O o] Aot
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A%
B d7e figt Amjolo] 2y 29olA Al B ofo|HE] B8 5L
70l siFol AQONIL Ht vem AT Sdes ed AF
Scojriy, 2 g7k oA Re AL ojoby AR A7 585
g0z o Jelo] BaiE olo|HES AAsHT). of doliEL We AN
JoatEet BF ¥ AFRRABRF: GAM 2A QA0 245 Sustn Al
e 2etolc WE S AAGt], Qolo] BA AHS Auste] 1RSI ot
Sttt 457 2704 1390 ¥5Ag 23 1,046 702 2oty QA M
23 2N An 2RSS olo|HES Te AN =77t ofyst a2 AF ojat Ao
ggalsion £y 49 AN dged 290z olojxlt ofsloly MEHE

A3 g, 29 gd: 543
St SIA) Aol EHol elxeet g An n 3
Aol 53] wA Whd WA, FAR BWAdS WE WYF Algh £ Aol HolA
croitt. ol thsta QEfHol Aol HorEe =

Ut
2
Nl
N
=
Rl
n
2
>

GOI'

=771 B3t 549 v, AEE 54
AAets 59 S5 A 2REe Aagih B de 2¢ =5k Al oo|HEL S
HojH BErg WAL EA0] o edshHel 24 Ar2 J15% 4 AeS duHoR
srolslairt.
Key words: AH[Qlo] 29 W&, Al ofo]XE, st&A} Q1A
AL A7)
ottty Mertjeru-ABrsty AR, A 3o $E2S ZAo=z 529 Am

5 5523 2
Fgmel A ol FYE A7 AL WA Mlod AT} MAKSLOS 5
S

‘?r £2 Al AHIA 7|3 solome] fhETh Ax) graa Lol 7)) AX Mg 9lat
AME @ Amego] ALS stu ok £8], A ofeEwul cishw, A AEjow
ofstaL Pale
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AT AT] ofst AmjQlo] ME BRONMQ] &AL FAY Beat AR BA

io;ﬂx’ﬂ
[e) |
o) roj o atar

x=
HAW ALY T3 A Ofst o]Zo] AT w0 spx|et BA, mixte] st cfst
AR epsti Itk AAF A7} oo AEdt mew £ chobst sty 7] Salsiwal
shaate A staol oujgat Alwo] ofst Bohe AL & glon], @axt X 2
WA o3}t w4 MeS RAISjof st AlRto] ol nt. 12} o|ig WstE stsAtet
o St 3t ofx] BEstn], 2 9]7o]2Ao]

=]
mo lengua extranjer ELE) w& &ofo] A= 4H& AgtAolct
ofo] & 4= YN (mixed methods)E &oll =4 st AHQlo] AF3AM wpAE
ez d2xAh 2EAEHE H ﬁ%%%%-“ﬂa@ A48 Al 28 B30 dAS

A o2 E5) AWHE AL shaAte] ARAE AMw BiAe] we A 2 od
welol DAl 9FE sl Al A At AF Alol R8I Ay ANE ST

Al

Mufioz-Basols, J. & Fuertes Gutiérrez, M. (2024). Oportunidades de la inteligencia
artificial (IA) en la ensefianza y el aprendizaje de lenguas. En J. Fuertes Gutiérrez, M.
Fuertes Gutiérrez & Cerezo, L. (Eds.) La enseiianza del espaniol mediada por
tecnologia. De la justicia social a la Inteligencia Artificial (I4). Routledge.

Wang, Z., Chen, Z., Li, L. & Sun, J. (2025). Between support and substitution: the
impact of artificial intelligence use on anxiety and learning performance among Spanish
majors in China. Frontiers in Psychology, 16, 1710445.

AmMQlojgto] ARl Folv], F cjste] Am9lo]
s7o] Mote 2=siy] 93t chokst WHES Aqstn
L E5] A4Y Al S 83 AHQlo] 28 dAlo|rt.
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2=

= A9 £42 AGY AlS 28 AEFx V1N ARlo] ofe WS ¥goks Atk O
oAt 2meloji= SVO, VSO, VOS &5 trfet ofe ¥lojgs 5l8stt, ol=fet ofx HE=
et FAF A0l obdet SHA(topic)et A (focus)s FHo= o FELEL} TWASH
dRso]l glok. Ty 7]E9] AmQlo] w&olME= ofe Wolb x2 fH¥A ddo=
chRolA gtoo, def W Jupxo] AN MAHOR wiEHe Fee WA 4
= dolldEs ARl ojent FEARS WAlE AmEi 48y AlE &

ot 9el WA oA ok )5S e
Ast A} ST 3], A9 ALZL B WA Y83 CHRt ol 9at ggos AAlE

1 LY — LY o
& otke Aol F%ste] SaAlSo] ol Wolg wad W Aol ofUst Fuixd
HEo ofsfg 4 9t @e BEL AAstust ook ¢, WYY AlS & ot
B, SAEE BA, ole AT BE 59 TANY 2% ARIE AASL, YRPE
FAo] Avjolo] LLo] the LA oIS =olstuAt atch

Fned

Lozano, C. (2014). Word order in second language Spanish. In K. L. Geeslin (ed.), The
Handbook of Spanish Second Language Acquisition, 287-310. Wiley-Blackwell.

Zubizarreta, M. L. (1998). Prosody, Focus, and Word Order. Cambridge, MA: MIT Press.

Key words: Am|Qlo] oj¢, ARBAZR, AT Al

SIS

Yy wes dAf Aot Amdlofsiyt xuwa2 A Folo. £8 A4 ok
AmjQlo] BAMR, FRAA L BYEYolw, HTole AHE AASY dIolus FE
PsAol e B hRlaL Aok
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AT Q10| tener + MAHFAL 72 =FLZ: tener o] ZA0[Q17L,
U zso]o Folr?

o " 7
g 9] 5ol o) e
e

(1) Has aparcado la moto.
(2) Tienes aparcada la moto.

(1)0ﬂ}4“ WARAL aparcado’t =7A10] la motot YR|SHA] 9= BFH, (2)0|lAl= aparcada’} la
moto®} /-4 YA|Z HQIt olet Aol ©edh PEA Aol ot} & 79 iR
—1—9} =TT ERL A2 OF 71542 AIARSHL

A= haber + LAFAL Q] H|WE Foll AP LX|(participle agreement), FAF AT
7}“’\4 ASE] A, = AR A 52 YRR LUESIT oS BIHOR tener +
WMARZA 29 =F+2E AFESH, 7[E9 F40] FA Yzeo] FAo] 77t o &5}
v A 4= vlwste] ofH FAo] AmQlo] AtgE Hut AWUEA] HAYSI=AIE =95t
LR ] i

AL S|

Freeze, R. (1992). Existentials and other locatives. Language, 68(3), 553-595.

Kayne, R. S. (2000). Toward a modular theory of auxiliary selection. In Parameters and
Universals. Oxford University Press.

Key words: tener + WAHEAL, WAHEA AX|, =3 LX, AA, A2 1+
A AF27N

ojmjd2 AH<Ql viEARUXR|HystwoA]  AmQlojst HRAlERel S Hﬁo}oﬂo‘ﬂ A

ol Zojdist Amolojzt AR AR Folch. Fa A7 Rops YWl vt
AmQlol FARE, AEFAR FH Fo(clitic) +wolt, F o= AmQlo] CLLD(ClitiC Left
Dislocation)?} =312 & HAl082 Aoty Qlch
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Context Matters: Differential Effects of Learning Environment on
L2 Spanish Irony Acquisition

Raegeom Lee
Dankook University
e
Verbal irony is prevalent in everyday communication, yet L2 pragmatic research on irony
acquisition remains relatively nascent, having predominantly focused on L1 English
speakers and leaving other L1 backgrounds underexplored. Grounded in Dynel's (2013)
neo-Gricean account of irony, this study examines whether L2 Spanish irony production
differs according to learning context — study abroad (SA) versus at-home (AH) — and
whether this effect varies according to learners' L1 background. Sixty-eight participants
completed an Oral Discourse Completion Task (ODCT) in Spanish, an Elicited Imitation
Task (Bowden, 2016) for proficiency control, and a semi-structured interview: 22 L1
English learners (SA = 13, AH = 9), 22 L1 Korean learners (SA = 10, AH = 12), and
24 L1 Spanish speakers serving as a native-speaker baseline. ODCT responses were coded
for appropriateness, Dynel's (2013) criteria of overt untruthfulness and evaluative
implicature, irony suitability, irony type, and LI-to-L2 translation frequency, and were
analyzed using ANOVA, chi-square tests, Euclidean distance analysis, and Kruskal-Wallis
tests.

Results show that learning-context effects are L1-specific rather than uniform. L1 Korean
learners showed a significant SA advantage in appropriateness ratings (x> = 10.33, p =
.016) and produced a more native-like distribution of irony types in the SA group
(41.21% similarity to native speakers) than in the AH group (13.33%), while L1 English
learners showed no significant SA—AH difference (y> = 4.35, p = .361). Unexpectedly, the
ODCT scores of the L1 Korean AH group did not differ significantly from those of
native speakers (p = .070), which runs counter to the assumption that immersion
consistently yields better pragmatic outcomes. These findings suggest that cultural distance
and program-specific input conditions jointly shape the extent to which learning context
supports L2 irony development, and that sociopragmatic awareness may benefit more
readily from immersion than pragmalinguistic production itself. Pedagogical implications
point to the need for explicit irony instruction regardless of proficiency level, with
L1-specific pedagogical approaches (e.g., greater SA benefits for Korean learners).

References

Ellis, R. (2009) Corrective feedback and teacher development. L2 Journal: An electronic
refereed journal for foreign and second language educators, 1(1)

Kessler, M. (2023) Written corrective feedback in an online community: A typology of
English language learners’ requests and interlocutors’ responses. Computers and
Composition, 67, 102752

_64_



Bowden, H. W. (2016). Assessing second-language oral proficiency for research: The
Spanish elicited imitation task. Studies in Second Language Acquisition, 38, 647-675.
Dynel, M. (2013). Irony from a neo-Gricean perspective: On untruthfulness and
evaluative implicature. Intercultural Pragmatics, 10(3), 403—431.

Roca Marin, S. (2009). La ironia lingiiistica: Andlisis pragmatico del discurso ironico.
Universidad de Alicante.

Thomas, J. (1983). Cross-cultural pragmatic failure. Applied Linguistics, 4(2), 91-112

Key words: L2 pragmatics, verbal irony, learning context, study abroad, L1 transfer,
Spanish as a second language

A RF AR

Raegeom Lee is a lecturer of Spanish at Dankook University. She holds a Ph.D. in
Hispanic Linguistics from the University of Minnesota, with a dissertation on L2 irony
comprehension and production among Spanish learners. Her research interests include L2
pragmatics, particularly the acquisition of irony by Spanish learners across different
learning contexts and L1 backgrounds.
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Posiblemente 2} Probablemente 2] A% A Eiof| UEI}E= XA Hol
3}
T

.

1o
Bl e

E33
AnQlo] HEA} posiblemente @ probablemente o Q% ZAS] A WA= De
Mello(1995), Deshors & Waltermire(2019), Hirota(2022, 2023) SofAl A|&Ao2 A
S 28y XY wolo] ek =9 AnRlY; 2tHot 7S giE A7l olEWol =2
AT} & A5t= CORPES XXI w7 1.5(RAE, 2026)5 &dll ©o] O =5 dojd =
MNl&sto] HESH

5 BAF H Al ©o ojylo] Edsts SANY A¥E OiAIE AlAI] Algt glo] AAiSH H,
=71 A¥l= =S Espana, Rio de la Plata, Antillas, Caribe continental, México y
Centroamérica, Andina, Chilena 9 Y5 <9ojHo=z ZASHTH F&F BEA A+
probablemente 13,885 71, posiblemente 4,775 710o]0q, 7} QojHo] HA&H B &S AFESH
Fl Wilson 95% Al2]|5tah ZholAls A2 Halstdtt. o]l &dl o= #2 & 71K
A7t SRl=ny. AA, FAN] F/o| OE X}o]2A] posiblemente = W& A0]HOA
probablemente ¥} A& 8]g0] AWEA =Tt AANAC= XL 42.1%, SAL
31.7%= UER} daidret wiero] dx|etty. &M, Ao ©h& Ato]2A] Rio de la Plata +
probablemente 48.4%, posiblemente 55.2%=2 S+ XA} HEoAl Espana(ZtZzb 30.7%,
42.5%)5 THo| et o, o] Al2|Ht2 Espafia &F HFAIA] ATt &, AEH AR
BALel &7t gAY A|Holgt= & FoA 42 AAR o=z Aot dojHo| g Xpol=
5 BAF BRoA FAACRE {OSIAUTHp<.001). ol AHQl fHI ©Y V|EoRE A+
71E wawo]l A9E AA AME A y2ld o &S AlASIY, SEAe] mao OE
H ows WA M ZedE Al7Isitt..

Al

Deshors, S. C., & Waltermire, M. (2019). The indicative vs. subjunctive alternation with
expressions of possibility in Spanish: A multifactorial analysis. International Journal of
Corpus Linguistics, 24(1), 67-97.

Hirota, H. (2022). The indicative/subjunctive mood alternation with adverbs of doubt in
Spanish. Journal of Quantitative Linguistics, 29(4), 450-464.

--------- (2023). Quantitative-statistic corpus analysis about mood variation in Spanish
based on linguistic and social variables. Corpora, 18(1), 97-120..

Key words: A wA], x| o], FmH A5}
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FU9) AHQIOELE) £F 2] Ao](Colocacion) A vl 43}
g A&AE AY DEACIY uet Wl

0] %
ek ot

A%
9Fo] ol3] e AW wolo] W A7k o Wet & ddof(Colocacion) S5 55
et Sinclair o] B84 WAW Lewis o ol3|d Fawol AME o] 282 of3

A T =] oE E}E doj= ZGHE YARC= X|ZEojof str}. T2t} =2]
n& BLE afl= 9EE71E 7lstos A7go] L1 1Kl nalstrl oot gh=o] s}
AL YA 52 A A%y ‘_014 Al @ =(tomar medicina, dar un paseo )& ThFA]
Ao, Iy WA HA] YA-Tigole] 1:1 Y7o oz At} A3 iz A5 E3H AIA|f
3o =] o] 7]e AN 2 Aol Aot wA| VY2 Fuio=m dof Qlon, o]
z27] @79 gAeKFosilizacion)E of7|g 4 T}
A+ =24 =< ELE ux| ZF 2%
5% ojug 3oz ulwste] WAl 3US .
£7]9F fzol shit B8 Ox AWe AR wY 9
Atat weud AAo] A AlBstuAt gt

EN

of WA| WA hxEAofe
S vjgoe Y-S EA AT
2 Aotstn, 23 AuHelo] w|

o ﬂJlo
u)
oz
|o
u
re

HaEdd

Higueras Garcia, M. (2006). Las colocaciones y su enseiianza en la clase de ELE.
Madrid: Arco/Libros.

Lewis, M. (1993). The Lexical Approach: The State of ELT and a Way Forward. Hove:
Language Teaching Publications.

Sinclair, J. (1991). Corpus, Concordance, Collocation Oxford: Oxford University Press.

AIRFG-0lTt7] (2007). sh=rofel AmQlo] o] /& TR Ak AAOE SAle=z. TAmQlo
=8k, 42, 31-48.

Key words: ¢0f(Colocacion), 2|10} W S(ELE), thx10]st, 7|5-&AKOper: ), 2o SF5AL,
Do) IHd

SIS

Aojg AX d=dign ej=ojsti iﬂﬂ gojgato] RjAl Fojn] £Q AFEOFER+
Ql=ol=A1e] AmQlo] WHo|th ol W& ?iEJ%E*Oﬂ w2 WAE 7R ¢
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Session 6

R
X} X} =0
oj=to]] | (srzezogerm)
FYH SlI35
olujx] J|5t HAI'YS BEY olPR e otFo] FHY §UWS FO
14:50~15:10 - o] 7] 4 (B}=2 0 - = Salaheldin
=1 1A A (T 2] ot et ) i (er=2 ]2 ojtjstm)
YW AL G ADIEE B BFOIN LN o3 FE XFo| YR ofyo] Yzt
3] 2=of Ojk]= AT
1101530 |0 S=l DAl B ore]ol
gt XXol(st Led g | E=Z
at ISR L) m=ner)
P AIE Z8Y EFAIAOOIH DL Jis TN ¢ F1 YAES] orgo] WYL
FUo=
15:30~15:50 DX
uro 21H Lol E ==l o
AL XY ofgto] M3 WEEN A4 ¢hof Xo| A YIS FYO2
15:50-16:10 wr SR (Bt= e ez | MBY
1§ A& (T otitn) == (st o ZojT]otm)
I NYY BQE WY oo B YU
16:10-16:30 BHX}
YE | FUX(=AIoiYa) B2 | Zagea)
A Study on the Status of Arabic Literature Education in Korean Universities
16:40-17:00 eS|
181 227 (% el E=Z —ov
gy | =M
o}=oj2 2| (mxoerm)
ToH S35
22191 MM ™M P3: https://hufs.webex.com/meet/jymun0312
8’8® AIE AXH HH(Scaffolding) 2 E&T THY W+2F U &t 1PI|FEH
o AF AE FHo=
17:00~17:15 owq
uim o3 o} 1 e

Employing modern technology in teaching Arabic to non-native speakers in llght of the
17:15~17:30 digital transformation

. . Nagwa Khalaf
Ui o =i gﬁ EZ2
=13 Salaheldin Elgebily(3t=2l=o{tfittm) L= (BT D)

Exploring Arabic Vocabulary Memorization Strategies among Korean Learners: Songs,
17:30~17:45 Golden List, and Al-Assisted Learning

— Mohamed Elaskari
1=D 4 ) (gl E=E
L Mona Farouk M. Ahmed(§e]j=oitfjlm) E= (o122 9| 2ol cfeta)
Al 7|8t BYER ol 3=a ofFEo] wofAe] &8 AL EBS ©HE MHA AHHE
ZAlo=2
17:45-18:00 [0S ons
T O
o SHAA (32 Q] oj Tt W) EZ e
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ojulx] 7|8k MAl2dS &3 ofdEahotgo] S¥HY g us T
o] 7%
o) Zol o) o

e
B A7E oluxl M ojileld ZEL olBetmgu ofgol Ewdmgd g
W48t Yore Ashe o Bao] itk MAPY ojulx] I Al §F Palug 2L
tist ofgio] StEAlolA MSIES gstel, 1) old st ok, 2) 23k @A olulx]
dloele] AA-2Fua olilely B9 £, 3 5, 4) oba

) Scratch 7|4t 0]‘3]7\] AA &5

Ay HAE gy shof Wd-F9 udo=m oJojXle ©AE A4S st &4
AMz= ofdo]l AA, ol”dE mfuj=, dupA AlMe] Xg9] A, 9=t HE=}
Foled weatE &8s d5Ae olnjR] R AeExe; FEF 9
AstHA mAleidel d2]E olsfist, ¥ &2 U&S ofgolz AYsh F ¥Y:
B2 3Pt} o] = Foll Al 2JEj2{A], ofFE3e} ols] & ofHo] F¥HY FHZ FHX
T 4+ A 5Zu59 753 AAISHLAL gho

e

mam,ﬁgé.@m&.fl%aﬂf%% 25t Al 8% 24

tlolge] &8 AR, THo|QlZatet,, 86, 133-150.

Long, D., & Magerko, B. (2020). What is Al literacy? Competencies and design
considerations. In Proceedings of the 2020 CHI Conference on Human Factors in
Computing Systems (pp. 1-16). Association for Computing Machinery.

Resnick, M., Maloney, J., Monroy-Hernandez, A., Rusk, N., Eastmond, E., Brennan, K.,
Millner, A., Rosenbaum, E., Silver, J., Silverman, B., & Kafai, Y. B. (2009). Scratch:
Programming for all. Communications of the ACM, 52(11), 60-67.

A%

2 "ol Aok o]O]&]

O LI

Key words: ofgfo], tjilafd, oft#etu s, ofgfo] e¥ous, Al 5du5
SR E

A SadFasoln, e o
ARcfel ofzto] EWALEA ot 9tk FQ AT Fop: Al 7|y ofol
(@] E[‘,}—
) =
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Al 718t Ap7|Ze &g oA A o9 FR Algo] =l ool
] TS Aot S FROo7 sttt o] 9ol ofyol 255
SSAMS iAoz AFEAITY SAATES /9ot AEE ALV Aleshe olg] Qo] HH,

1=
HEjEA Au, AR oz w9 doj(ZRA0lH) RS BEI o oy aWE v
BAstAL FhTh B A7 AN ALV} agAle] A|EEA off] Sh4S AUst: L8
T2 B89 4 Qb /M5 e WA HolAl oozt ot

(2025). Al ¥ 719t gof o3 a5 &Hso] a9 olg] &5 h5AF AdAlo t]x]=

A3F. Yolwat-S, 243), 151-174.

227, WARH(2025). Al 71§t stE =9 &8o] off a5of A= FF: ChatGPT <
ZEP Quiz & FAo2. R/Igojgdast 90 119-146.

AR|4(2025). ChatGPT & &8st ofg shg 7I8F Q7] shg9 £5E s a3pd A+t
S8Frelojg =2t 102), 117-143.

Key words: 391 ofgto] shgAl, A4d Al ADIFE &b, A olg] Au, ool o3
55

SIS

A0 waps AR et=memojtstil ofoluker AFTistul obAloFIol TSR OIA JALE
AE Foln, 50 A7 Boke ofgfo] gt FhEoj-ofgto] Swel dqolrt.

E38] Al 7|9t ofgto] mwa-shy, WS W E7] mg, FhIol-ofgol 7|4 ¥d 5 g™
714 B4 Aol 1§ U 5o AL L3stu Aot
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g8 Al S 8t EfiATR 00| W Ths/d B

= Fal HAEQ] ofgo] HYZ Fio=w
289
a9 So) o ot

A%

B A7E Ae) golde] asls EdMAIaldlold Welat 1 DGl AP Alo] g
154 WAt e Bxo= I o2 93 BHciEY WSS fjgos ol
Y0 HAES ofgol2 Wojsh: A 2SIAT APSL WA AW WS LT T,
g8 MEG £ 3R WYY AIS ZEdle] SUY HAES WNT. Al 2§
WAL AEx ZEZect Mo Wel Aus =ash] s WSel AW AR
ngnEs A7 A8yt PA AUS MWEH, ZFEE M7 PA w Al W
Avrzo] EAo] goulgt folsl Uehdth. §5] A2A ZEZEUC We Sxu Puo
o 52 IANOE AAG TELES BEI A B HAE0] Bg AP W A}
SEEQICh E¢ SISO HELE M7 ool WAL 9l00], oj2jgt Aol Al HE
YA oflet AT W AYg EUAE IFS uFT olF Aut BHF ALY}
ool @PEL EMATEOolM Wel 9 DA =12 BED & USS AARICE
g o2 avHoz HESH] YAL LEEE M7 SAW ohel AL WHY AR2L
o o 4guget oty oge @ 8% =asl

el =xjo] g wl@EoR [l
o]
S

Cui, F., Li, D.,, & Zhuang, C. (2025). Introduction: transforming translation education
through Artificial Intelligence. The Interpreter and Translator Trainer, 19(3-4),
227-233.

Li, C., Z. Lyu, and H. Ren. (2026). “ How Students Prompt in LLM-Assisted
Translation: Behaviors, Outcomes, and Experiences.” International Journal of Applied
Linguistics.

Key words: A% Al EdAFe|ofold, wojms, gh@ol-olgo] wloj, mZEmE
AR o}
SIS

ABgel Fo A7 Bop- 3
ool = % Alo] Hdol Mol o
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Al Altj| ofsto] wa} PEEA QAL ghof xo] FA] g5 FAo=
Acher
g 9] 5ol o) e

e
offo] srsAte @A FAlo] Bo xo| AL wHo= WA Aol oigols

e

o SiAtolt 247 SEA dolE AU 2a50] Agel v, ohgolt g2t ools
- ol melo] Ashop vz ojob WA Aol £ xo] WAL
o2 Atolsi}. B wlml o|a)st x}o]7t _,_x}xﬂ7:ﬂoﬂ}\1 W25 CIAlA AMRolS mo]j

Mol jag £ wRel sEAbL Al® LESior o el mAT 1 559 of2lg

o> Hy

Q% 5 Ay % ok
oy
Oﬂ*_@i

R obrt ofgolo] HeNA e TAE AMejsin] Robo A4F Alg gl olu
A of BYE A5 & gcte Al xof geldl ot 9NN Ade Al A
ol staAtel 1G oz AtRjujAdct.
A2

Boudelaa, S., & Marslen-Wilson, W. D. (2011). Productivity and priming: Morphemic
decomposition in Arabic. Language and Cognitive Processes, 26(4—6), 624—652.

Freynik, S., Gor, K., & O'Rourke, P. (2017). L2 processing of Arabic derivational
morphology. The Mental Lexicon, 12(1), 21-50.

McCarthy, J. J. (1981). A prosodic theory of nonconcatenative morphology. Linguistic
Inquiry, 12(3), 373-418.

Key words: zol%, JEIEA Q1A], ofgo] w4, BHP Al
Sk g
ddighte Al gt=me=oldsin dojdita stedFusz A Fo|u, ofgolst A o]

Jo] 5 ¥ At 8 A4 Foke GARIojsty fizdlojstoz, A|To= 0}%}012}
Ap2shd 9lojo] Q2R xlo]2 viHoR WweA $Ho]S »Asty Qict.

rOll O\I
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2 dAF39 582 Iz 71EA &o(Conceptual Metonymy)s 835t ofgdo] W& ®OHS
AAloh= Zloltt. o2 9ol Tt HlIAEo| el @A &g FAE 93stota, 1 9uls
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A Study on the Status of Arabic Literature Education
in Korean Universities

Yun, Eun Kyeong
Hankuk University of Foreign Studies
B
This research aims to study the status of Arabic literature education in Korean universities
focused on Hankuk Univ. of foreign studies which has the longest history of Arabic
education in Korea. Recently, the foreign language education environment has been
moving toward teaching the target language as a context-based means of communication.
The ACTFL proficiency guidelines describe a grading system for language proficiency
levels regarding speaking, listening, reading, writing, and culture. The literary texts are
regarded as effective educational materials that present the authenticity and diverse
expressiveness of language necessary for real life, while also providing cultural
background. Considering this importance, we will study the status of Arabic literature
education in the university, and also we will discuss an efficient Arabic teaching method
utilizing literary texts.

References

ACTFL Arabic Proficiency Guidelines. (1989) Foreign Language Annals, 22, 373-392.

Arthur, B. (1968) Reading Literature and Learning a Second Language, Language
Learning 18(3-4).

Ryding K. C.(1991)."Proficiency despite Diglossia : A New Approach for Arabic", The
Modern Language Journal.

Key words: Arabic education, Arabic literature, literary Arabic, spoken Arabic, curriculum
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teaching Arabic as a foreign language, Arabic culture, Arabic Diglossia.

_74_



B3P AIE QIX|A H]A|(Scaffolding)E &85t WY w49y HA:
2F 75l = =
o = o

staAte] AVIZEA ot oA 7 Moz
2r8]ol
crTeta
e

2 oogs sty Swo Addold SIGAS WA FWel 9 Pk sl A}
WYY ALS A 2FT Wao] WA A3 x40] Jbsd A/lEG(Scaffolding) =72
ggott w4 P2 LSt AT o] Bl S8 ABAIE WHY AlE AELS AT
=P gl shaAel QA S Egste miz ERoRM, a9 A Feye

A ohel, Al AR Y5 AA FFAL 2 9T,
AL A1EY £7 BE D48YL AW +F 22 pystAth. $A Al Y

SAstel, 1. Al wjH & A 9 ;

& AR uAS Hx
wrol opxjstoz E¥ o]

| LI

B4 >r
M P oox
o4l
ol
19 kI oX

1% mlo

4 xrr o o
>

shaAte AFRAQ Sh5 WP A Aol =&F Auer Al AAE ke vmAow
EEAG 3, wato] mEwle EE Aples Zedle pEoEA AlE A47bsd
siyE7R B8 Bt

oA 7129 melge] sheus oAl A neol ARG WS
AIS EuEl 9AA HEUZ Z8Y 4 v ARA0lL FAN
gt

Fned

2 (2025). AL Alt), ¥ W] W& JhA: saAl] wlagA YA BAn FAK
a0 way

Aee} e, FRA (2026). "TEA ABAES 93t WYY Al VI J1E dFo] W

2% 23 ML L B 45 97
Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological
Processes. Cambridge, MA: Harvard University Press.

Key words: Al 7|8 w5, ofgro] w5, 22/ HEtHClH, EBS ©3E2~, w5 Hojg 47
SEEw

A Wit AR HROPStE ohlolEEIE FESATOl A Folo Fa AT
ojcjo] @ EEIX, ofto] S¥el waolct.

of

ML
rlr

_75_



Employing modern technology in teaching Arabic to non-native speakers in
light of the digital transformation

Salaheldin Elgebily
Hankuk University of Foreign Studies
B
Abdullah Al-Baradouni is a well-known Yemeni poet (1929-1999). He was blind, but he
possessed an extraordinary creative insight that far exceeded many sighted poets.
Al-Baradouni’s poetry is highly characterized by constant dialogue and the overlapping of
voices (polyphony). The multiplicity of visions and their conflict within Al- Baradouni's
poems represent some of the most prominent features that distinguish his poetic work
This research focuses on the phenomenon of polyphony and its impact on the structure of
the poem. It also investigates the relationship between the formal structure of the poem
and the crowding and conflict of voices within the text The study attempts to examine
how suitable the poem's structural framework is for accommodating the conflicting ideas
within it, as well as the impact of polyphony on the poetic rhythm and overall artistic
imagery. The research concludes by examining how to benefit from analyzing and
approaching this dramatic poetic structure in teaching Arabic to non-Arabic speaking
students.

References

Abdullah Al-Baradouni. (2002) Complete Poetic Works, two volumes, General Book
Organization Publications, Sana'a.

Ibrahim Hamadeh. (1994) Dictionary of Dramatic and Theatrical Terms, Anglo Library,
Cairo, 3rd ed.

Ahmed Otman. (1987) Greek Literature, Dar Al-Ma'arif, 2nd ed.

Osama Farahat. (1997) Monologue between Drama and Poetry, General Egyptian Book
Organization, Cairo.

Key words: Drama, dramatic structure, Abdullah al-Baradouni, Yemeni poetry, teaching
Arabic to non-native speakers

SLEE

Associate Professor in the Department of Arabic at Hankuk University of Foreign Studies.
Obtained a Ph.D. in Arabic Literature from Tanta University, Egypt. His research interests
include Arabic literary criticism, and teaching Arabic to non-native speakers.
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Exploring Arabic Vocabulary Memorization Strategies among Korean
Learmers: Songs, Golden List, and Al-Assisted Learning

Mona Farouk Mohamed Ahmed
Busan University of Foreign Studies

e

This research presents a preliminary overview of an ongoing study aimed at exploring the
effectiveness of two strategies in memorizing Arabic vocabulary among Korean learners:
memorization through songs and Al-assisted learning. The research reviews the theoretical
background and relevant previous studies, and presents the study methodology, tools, and
proposed experimental plan to be implemented during the second semester of the 2026
academic year. The significance of this study stems from its attempt to combine a proven
educational strategy—learning through songs—with one of the latest trends in language
teaching: Al-assisted learning, within the context of teaching Arabic to Korean learners.
This is an area that still requires further applied research.

We hope that the observations and scholarly discussions during the conference sessions
will contribute to developing the research and improving the experimental design and
tools before its field implementation. After completing the applied phase and analyzing
the results, the researcher aims to prepare the final version of the study, which will
contribute to providing practical recommendations for developing methods of teaching
Arabic vocabulary to non-native speakers and leveraging modern technologies to support
its learning.

References .
OOl e pkily el Al Glajie Jaial Alad) olall GLESIT ((2024) ese (s e cdeal]

Loy 4 )l Gl Adse "o SO} 0] 9F O} 7051 Ua 2 2l (18 aladll,
T27. (2015). =HE 83 FoAotHe] wSo o A FEHSA 330,
171-192.

Key words: Arabic language, vocabulary memorization, Korean students, Artificial
intelligence
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PedopmupoBanne cuctembr TPKU B 2026 rony:
peHoBalus, IudpoBu3alugd 1 o6pa3oBaTes/IbHbIE ITOCTIeICTBUS

Ten Anuna
CeynbCckuil HallMOHAIbHBIA YHUBEPCUTET

L]
PazBuTue cucteMbl TECTUPOBAHUSA IIO0 PYCCKOMY $3bIKY KakK MHOCTPAHHOMY Ha
COBPEMEHHOM 53Tarle HEeBO3MOXHO pacCMaTpUBaTh UCKITIOUMTE/IbHO B paMkax
MEeTOJIVIKM IIperioJilaBaHmnsl PyCCKOr'0 d3blka kKak mHocTpaHHoro. TPKU roctere
HHO BBIXOJUT 3a Ipejeribl COOCTBEHHO JIMHI'BOAMIAKTUUECKON CUCTEMBI U CT
AHOBUTCSI UaCTbio 60Jiee IMIMPOKOM I'OCydapCTBEHHOU, 00pa30BaTE/IbHOM U KY
JIbTYPHO-T'YMAaHUTAPHON TIOJIUTUKU. B »TOM OTHOIIEHUUM Oco60oe 3HaAUeHUEe UMe
eT Yka3s llpesngenta PO ot 11 miong 2025 rojga, KOTOPbIM yTBepxJieHbl «OCH
OBBI I'OCYZIapPCTBEHHON $3bIKOBOM ITONIUTMKMN Poccumickon dermepanmmy». JlaHHBI
1 JOKYMEHT OIIpeZierisieT I'OCyJapCTBEHHYIO $S3bIKOBYIO IIOJIMTUKY kKak CTpaTe
CMUeCKYi0 CHUCTeMy Mep, HallpaBJ/IeHHbIX Ha COXPaHeHU’e, pPa3BUTUE U IIOJJep
KKy PYCCKOI'O ¢3blka, SI3bIKOB HapoaoB Poccumickon demepalnu, a Takxke Ha
IIPOJIBUXEHME DPYyCCKOI'o g3blka B Mupe. OCHOBBI I'OCYJIapPCTBEHHON HA3bIKOBOM
ITOJIUTUKM MOXHO pacCMaTpuBaThb KakK JOKYMEHT CTpaTeruuyeckoro IIJIaHUPOB
aHNsI, KOTOPbIN OIlpesierisseT COBPEMEHHOEe COCTOSHNe, 11e7Id, IIPUHIIUIIbI, 3aJa
Uy, MHCTPYMEHTblI U MeXaHU3Mbl peariu3allui I'OCYJapCTBEHHON 93bIKOBOM IIO
mutukn. B manHoM koHTekcTe TPKV paccMmaTpuBaeTcs He kKak »K3aMeHallMOH
Has TIpoleaypa, a Kak OJWH U3 MeXaHU3MOB YKpPeIlJIeHUd IT03ULIMKM PYyCCKOI'O
d3blka B MUPE U KakK MHCTPYMEHT SA3bIKOBOW ITOJIMTUKU, CBSI3AHHBIA C MeXIy
HapOoJHbIM OOpa30oBaHMUEM, TTOATOTOBKOW MHOCTPAHHBIX CIIEIIUMAZIMCTOB U II0J
JIepXKOM PYCUCTUKM 3a IIpeleriammu Poccumu.

JIuTepatypa

Anpgpioomunaa H. I1., MakoBa M. H. (2019) AkTyaribHble npo6rieMbl pa3padoTKU
TECTOBbIX MaTepuasioB BToporo ypoBHS OOIIero BrlaZeHUs PYCCKUM SI3bIKOM
Kak mHoOCTpaHHBbIM // CyberLeninka

Beaspykux A. Il. (2024) Vcrionb3oBaHME ITIOTIMKOJOBBIX TEKCTOB B IMTOCOOUSX TI10O
[IOJIOTOBKE K JIMHI'BOAMJAKTHMUECKOMY TecTupoBaHmMio Ha I-II cepTtudcdukaimo
HHble ypoBHU 110 PKU // Tlemarormka. Boripocbl Teopuyu M IIPaKTUKU
Jly6éununa H. A., nbnuéra W. 10. (2019) K Borpocy o peHoBauuu 3azaHum TP
KU-11/B2, TPKU-1II/C1, TPKU-IV/C2 // Tectonorud. Beirn. 12. Kazaub: byk
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[lormoBa T. W. (2023) JIunrBoauaakTuueckoe orucaHuve TPKW-2: mpuHIUIIBI, CT
PYKTypa, rmoTeHnuas / déuroriorusa m KyrsibTypa

Hapawoxer B. U., Hapawoxes W. B., Mapduna B. E., Kypunun M. H. (2018) Kowm
[IJIeKCHAasl TEXHOJIOTUS KOMIIbIOTEPHOI'O TECTUPOBAHUS II0 PYCCKOMY S3bIKY Ka
K MHOCTpaHHOMY // BectHuk Poccumckoro yHuBepcuteTa JApyxO0bl HapodoB. C
epus: VladopmaTusanmsa obpa3oBaHUSI
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KmioueBbie crioBa: TPKV, pycckumm g3bIKk Kak MHOCTPAHHBIN, I'OCyJapCTBEHHA
d a93bIKOBad IIOJINTUKA, IUPpOoBM3alnd, I3blkOoBOe TecTupoBaHue, PKU.

ISP

Ten ArnuHa gBrigeTCs IIperoJilaBaTerIeM PYCCKOI'O s3blka KakK MHOCTPaHHOI'O
B CeyribCKOM HaIIMOHAJIbHOM yHUBepcutete, B Pecriybrinke Kopes. Cdepa Ha
yuHbIX MHTepecoB — PKU, metonmka mnpertogmaBaHuda PKHU, a3bikoBoe TeCTUPO
BaHue, TPKV, nudpoBuzanmsas o6paloBaHUL.
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Cnoso, o6pa3s, »MOIUS:
AI-MHCTPYMEHTBbI B pa6oTe KOPEeNCKMX BOKAJIMCTOB HaJZl PYCCKUM
pPOMaHCOM

JTiogmurna ['ayk
YHUBEPCUTET UCKycCcTB Uxyre (F7|oflatfsh)
£
B paMmkax xypca IreBUeckon opdOsIInMM PyCCKOI'O d3blka U 3HAKOMCTBA C PyC
CKIM KJTaCCUUECKMM POMAaHCOM KOPEMCKUE CTYAEHTbI-BOKAJIUCTBI CTaJIKMBAlO
TCd He TOJIbKO C POHETUUECKVMU TPYAHOCTSIMU ITPOMU3HOIIEHUS B II€HUU, HO
U JedULIUTOM 3HAHUNW O TIOSTUUECKOM TeKCTe pOoMaHCa, ero KyJIbTYPHO-UCTO
PUUECKOM KOHTEKCTe U MY3blKaJIbHOM CceMaHTuke. B paboTe mpexsiaraetrcd a
JariTUpOBaHHA4d K KOPEMCKMM YCJIOBUSIM TPEXYPOBHeBasd MOJZerlb pab®oThbl Ha
JI POMaHCOM — TJIeKCHUUeCcKuny, oO6pa3HbIi M SMOIIMOHAJIbHO-MHTOHAIIMOHHBIN Y
POBHM, — a TakKXe pacCMaTpuUBaeTCs poryib AI-MHCTPYMEHTOB KakK MOCTa Mex
Oy STUMU YPOBHSIMU.
[IpakTuka mnpuMeHeHUsd AI-MHCTPYMEHTOB W/I/IIOCTPUPYETCS Ha IIpUMepe pOM
aHca C. PaxmaHuHoBa «CoH» (cou. 8 Ne 5). [lokazaHO, kak Auarior C 93bIKOB
OV MOZEJIbl0 TIOMOI'aeT BBIIBUTb aCUMMETPUIO MeXJy KapTUHOMW «CHa» U «pe
a’7TbHOCTDBIO», PACKPBITb KYJIbTYPHO OOYCJ/IOBJIEHHbIE CUMBOJIbI (€71b, T1IOOOBD)
1 CB43aTb I[MOSTUUECKUM O0Opa3bl C My3blKa/IbHbIMU CPEACTBAMU MX BOITJIOIIE
HUsa (6ac-lamento, TOHa7IbHbIM KOHTPACT, METPOPUTM BOKAJIbHOW ITapTuu). Jlen
aeTcsd BBIBOZ O TOM, UTO AI-MHCTPYMEHTBI CIIOCOOHBI AOIOJIHUTL TPaauLIMOH
Hoe oOyuyeHUe IIeBUeCKOr opdOsIIuU, ITOMOTr'as I1eJlaror'y OIlepaTUBHO BBICTD
avBaTb MOCT K OOpa3HOMY U SMOLIMOHA/IbHO-CMBICTIOBOMY YPOBHAM OCBOEHUS
PYCCKOI'O pOMaHCa KOPEMCKMMM BOKAJIUCTaMMU.

JIuTepatypa

PedbopmaTckumm A.A. «Peub m My3blka B ITeHUMW». Boripockl KyribTypbl peun. M
ockBa: Axkanemua Hayk CCCP, 1955.

BocTpsakosa H.A. «Pycckumm pomanc um mipobrieMa aZieKBaTHOCTU €r'0 BOCIIPULT
sl B MHOCTPaAHHOUW ayauTopum». Mup pycckoro crioBa. No. 4 (2013).

Uxxan Xylonb. «Pycckumm pomaHc XIX Beka B cucTteMe ITpodecCroHasIbHOM IIO
JTOTOBKM MHOCTPAHHBIX BOKA/IUCTOB B POCCUMCKOM By3e: TpaAUllUM U MHHO
Balluuy. BecTHUk mesarormuyeckux Hayk. No. 4 (2026).

KrmoueBble crioBa: PYCCKMNM POMAHC, BOkKaribHad Iiejarormka, AI-MHCTDYMEHT
bl, MEXKY/IbTYPHAsI KOMMYHUKAIIVSI
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XA T

B nHactogmee Bpemsa JlioaMmuria ['ayk mnpernogaéT B YHUBEPCUTETE UCKYCCTB
Uxyre. Cdepa ee MHTEpeCOB 3aTparvpBaeT IMeBUECKYIO OpPMdO3IINI0 PYCCKOT'O S
3blka, BOIIPOCHI MHTEPIIPEeTALlMU IIPOU3BEJIEHUN DPYCCKOW BOKAJIbHOW MY3bIKU
MHOCTPAaHHBbIMU BOKAJIMCTaMM, a TakKXe HallMOHA/IbHO-OPMEHTMPOBAHHYIO PYC
CKYIO U KOPENCKYIO TEPMUHOJIOIMIO TEOPEeTUUECKUX IIPpeJIMEeTOB MYy3bIKarlbHOI

O IUKIJIa.
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https://hufs.webex.com/meet/duckgeunyoo32

DaF-Module als professionelle Lermgemeinschaft: Eine empirische Studie im
Kontext internationaler Kooperation

Mi-Young Lee

Florian Thaller

Ching-Shih Huang

Tatsuya Ohta

Seoul National University * Seoul National University * National Kaohsiung University of
Science and Technology °© Nanzan University

x2
Vor dem Hintergrund strukturell begrenzter Studienangebote im Bereich Deutsch als
Fremdsprache (DaF) in Ost-/Siidostasien gewinnen internationale Kooperationsformate fiir
die akademische Professionalisierung zunehmend an Bedeutung. Der Beitrag untersucht die
,DaF-Module Ostasien als professionelle Lerngemeinschaft im Rahmen eines
internationalen und kooperativen Lehrformats (vgl. Schart et al. 2025).

Ausgangspunkt sind die begrenzten Studien- und Lehrangebote im Bereich DaF an den
beteiligten Institutionen. Das Projekt setzt daher auf virtuelle und institutioneniibergreifende
internationale Zusammenarbeit (vgl. Czyzak & Ohta i.V.).

Im  Anschluss an eine Pridsenzphase in  Seoul (Dezember 2024) wurden
Fokusgruppengespriche durchgefiihrt, um Erwartungen, Erfahrungen und
Professionalisierungsprozesse der Teilnehmenden zu erfassen. Analysiert wird, welche
Merkmale einer professionellen Lerngemeinschaft sich in den Reflexionen der
Nachwuchswissenschaftler:innen rekonstruieren lassen und welche Bedeutung gemeinsame
Wissenskonstruktion,  wissenschaftlicher ~ Austausch und die  Entwicklung  einer
professionellen Identitdt dabei gewinnen.

Der Beitrag diskutiert das Potenzial internationaler Lehrformate fir den Aufbau
professioneller Lerngemeinschaften sowie fiir die Weiterentwicklung kooperativer
Ausbildungsformate (vgl. Schramm & Hofmann 2023).

References

Czyzak, Olga; Ohta, Tatsuya (in Vorbereitung): DaF-Netzwerk Ostasien: Kooperative
Vermittlung wissenschaftlicher Grundlagen. Sammelband der Asiatischen
Germanistentagung.

Schart, Michael; Huang, Ching-Shih; Lee, Mi-Young; Kusamoto, Akira; Raindl, Marco
(2025): Das DaF-Netzwerk Ostasien als Impulsgeber fiir Lehre, Forschung und
Lehrendenbildung. Info DaF, 52(1), 147-158.

Schramm, Karen; Hofmann, Katrin (2023): Kooperieren in der DaF-Lehrer:innenbildung:
Anregungen aus dem LEELU-Projekt. KONTEXTE: Internationales Journal Zur
Professionalisierung in Deutsch Als Fremdsprache, 1(1), 193-207.

Key words: Professionelle Lerngemeinschaft, Internationale Kooperation,

Nachwuchswissenschaftler:innen, Qualitative Forschung
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Mi-Young Lee ist Assistenzprofessorin an der Seoul National University (Siidkorea). IThre
Forschungsschwerpunkte liegen in der Sprachlehr- und Sprachlernforschung.

Florian Thaller ist als DAAD-Lektor in der Abteilung fiir Deutsche Sprache und
Literatur an der Seoul National University in  Siidkorea  titig.  Seine
Forschungsschwerpunkte liegen in den Bereichen Fremdsprachendidaktik,
Unterrichtsinteraktion und Professionalisierung angehender DaFZ-Lehrkrifte.

Ching-Shih Huang ist Associate Professor am Institut fiir Angewandtes Deutsch an der
National Kaohsiung University of Science and Technology in Taiwan. Seine
Forschungsschwerpunkte liegen in den Bereichen DaF-Unterricht in der Sekundarstufe,
Interkulturelle Didaktik sowie Sprachlehrforschung.

Tatsuya Ohta ist Professor fiir Deutsch als Fremdsprache und Fremdsprachendidaktik an
der Nanzan-Universitdt in Nagoya (Japan). Seine Forschung fokussiert Lehrendenbildung,
schriftliche Fehlerkorrektur und Forderung generischer Kompetenzen im
Fremdsprachenunterricht.
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Apraku, Josehpine and Julie Bonkost. (2021). Gutachten im Auftrag des Goethe-Instituts
Peking: Rassimuskritische Analyse der Schulbiicher. Institut fiir diskriminierungsfreie
Bildung. U|7{FSiAL=R.

Hawthorne, Amanda Jane. (2021). Black in the British: Analysing the visual representation
of Black people in British Council Teaching Materials. Department of Educational
Research, Lancaster University.

Stibbe, Arran. (2015, 22021). Ecolinguistics: Language, ecology and the stories we live
by. London and New York: Routledge.

Tatsuki, Donna Hurst et al. (2023). Gender roles in English language textbooks in Japan:
an intersectional perspective. British Council.

Ulker, Elif. (2025). Diskriminierungskritische Materialien fiir den DaF/DaZ-Unterricht:
Analyse bestehender Lehrwerke fiir Integrationskurse und alternative
Gestaltungsmoglichkeiten von Unterrichtsmaterialien mit dem Fokus gendersensible
Sprachvermittlung. In: O. Lykhnenko et al. (Hrsg.), Deutsch als Fremdsprache -
Mehrsprachigkeit, Fachkommunikation, Digitalisierung und Kultur. Springer Verlag.

Von Esch, Kerry Soo, Suhanthie Motha and Ryuko Kubota. (2020). Race and language
teaching. Language teaching 53, 391-421.
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classroom. Language Learning in Higher Education, 11, 395-412.
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